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Pupil premium strategy statement – Barry Primary 

School   
This statement details our school’s use of pupil premium (and recovery premium) 

funding to help improve the attainment of our disadvantaged pupils.    

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year.   

School overview   

Detail   Data   

Number of pupils in school     408 

Proportion (%) of pupil premium eligible pupils    13.26%   

Academic year/years that our current pupil premium 

strategy plan covers (3 year plans are recommended – 

you must still publish an updated statement each 

academic year)   

2025-2028   

Date this statement was published   November 2025 

Date on which it will be reviewed   July 2026 

Statement authorised by   Caron Gardner-Potter   

Pupil premium lead   Caron Gardner-Potter   

Governor / Trustee lead   Daniel Lister   

Funding overview   

Detail   Amount   

Pupil premium funding allocation this academic year   £68174 

Recovery premium funding allocation this academic year 

Recovery premium received in academic year 2024/25 

cannot be carried forward beyond August 31, 2025.   

£3516.25  

Pupil premium funding carried forward from previous 

years (enter £0 if not applicable)   

£0   
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Total budget for this academic year   

If your school is an academy in a trust that pools this 

funding, state the amount available to your school this 

academic year   

£ 68174 
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Part A: Pupil premium strategy plan   

Statement of intent   
  

At Barry Primary School it is our intent that all children reach their full potential with 

children leaving year 6 fully prepared for the next stage of their education.  Our intention 

is that the gap between groups of children is closing and disadvantaged children will be 

working alongside their peers at the expected standard or above by the end of Key 

Stage 2 in reading, writing and maths.  They will have access to high quality teaching 

and support across the curriculum.  Careful assessment will be carried out to ensure that 

staff working with the class or year group have an accurate understanding of each child’s 
starting points and gaps in their learning.  Progress from individual starting points will be 

carefully monitored and accelerated. We ensure that, as a school, we provide our 

children with a safe environment where they feel confident to speak to adults and where 

necessary have access to resources which support their mental health and well-being.   

For us, early identification and intervention is key, and we are continuing to focus on 

language development in all its forms with a clear emphasis on vocabulary, 

oracy/speaking and reading. We are constantly looking to refine and improve 

practice in this area whilst also providing targeted interventions to struggling learners 

both prior to, and at the end of, the school day. We strongly believe our curriculum is 

our children’s opportunity and we aim to provide the knowledge, skills, and 

opportunities to create a level playing field and improve the life chances for all our 

educationally disadvantaged pupils. To ensure all children have the best possible 

opportunity to achieve their potential a strong emphasis is placed on good attendance.   

Over the last three years, the school has made rapid progress in many areas, 

particularly in the development of a quality, inclusive curriculum. It has been identified 

that the systems introduced now need to be embedded and adjusted further to ensure 

standards continue to improve.  

A review of the current provision has identified the following key principles for the Pupil 

Premium strategy plan going forward:   

• Ongoing CPD for all teaching staff focuses on adaptive teaching to ensure all 

lessons across the curriculum are carefully planned and delivered to meet the 

children’s needs and enable children to make accelerated progress within lessons 
and over time.   

• All teaching staff receive ongoing CPD and support to ensure that everyone is 

following a consistent approach to teaching using the progressive curriculum plans 

and effective assessment of learning.   

• All staff receive ongoing CPD and support to ensure that everyone is following a 

consistent approach to the teaching of phonics and more children are passing the 

Year 1 phonics check and becoming fluent readers by the end of Year 2.    
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•  All staff receive ongoing CPD and support to ensure that everyone is following a 

consistent approach to teaching reading and writing and more children are 

working at or above the expected standard for their year group.  

•  
 

 

 

 

• 

Support staff CPD on implementation of interventions to support academic 

progress following analysis of data, book scrutiny and teacher discussion. 

Ongoing support for support staff to ensure targeting is having an impact for 

individual children.  

 

A programme for improving fluency and comprehension skills for children in KS2 

is sourced and training delivered for staff to improve oracy and understanding in 

reading, both whole class and targeted interventions. 

•  The use of intervention is used effectively, and wherever possible this is delivered 

by a teacher but where this is not possible a highly trained support assistant is 

delivering the intervention.             

 

  

Challenges   

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils.   

 

Challenge 

number   

Detail of challenge    

1   Due to the movement of staff within the school, time needs to be spent 

embedding a consistent approach to the delivery of learning and the 

revised curriculum.   

2   CPD needs to be carefully planned and used effectively to ensure 

teacher subject knowledge is strong across the school.    

3   Further training in the Little Wandle phonics scheme, support and 

monitoring needs to be provided to staff new to the school and across 

Key Stage 2.   

An intervention programme needs to be sought for improving fluency and 

comprehension skills for KS2 

 

4   The English team need to review and adapt the approach to the teaching 

and planning of English (oracy, reading and writing) to ensure that 

learning is carefully sequenced and improves outcomes for all.   
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5   Support Assistants need to have access to high quality support and 

training to ensure interventions and daily interactions with children in 

class are of a consistently high quality.   

6   A significant number of Pupil Premium and vulnerable children have 

attendance below the national average and higher than average 

persistent absence and lateness. Our monitoring indicates that 

absenteeism and lateness is negatively impacting their progress 

academically and socially.   

 

Intended outcomes    

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved.   

 

Intended outcome   Success criteria   

At the end of each academic year more 

children will be passing the phonics 

screening check in Year 1, with more 

children being assessed reading at or 

above their chronological age.   

Year 2 phonics screening:   

June 2025 – 99% passed 

June 2026 target – 100% 

  

Year 1 phonics screening:   

June 2025 – 67% pass  

June 2026 target – 90%  

   

At the end of each academic year more 

children in each year group will be working at 

or above the expected standard in reading, 

writing and maths.  As a result, end of KS2 

results will be at least in line with or above 

national data.   

School data demonstrates improved attainment in 

reading and sustained attainment in writing and maths 

over the past 2 academic years but with a slight dip in 

combined reading, writing and maths.  

   

%   2024   2025   2026 target 

(FFT 20)  

Reading   67%  71%  77%  

Writing   72%  73%  75%  

Maths   71%  71%  76%  

Combined    60%  57%   62%  

 

Expected standard 2025: 

%   
All  

(56)   

Disadvantaged   

(6)   
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Reading   71%  50%  

Writing   73%  50%  

Maths   71%  50%  

Combined   57%  33%  
 

      

Higher standard 2025:   

%   All   Disadvantaged   

Reading   14%  16%  

Writing   0%  0%  

Maths   29%  16%  

   

As a school our targets (FFT 20) for the current Y6 
cohort at the end of KS2 2026 are based on 60 children/ 
8 disadvantaged:   

%   All  

(60)   

Disadvantaged   

(8)   

Reading   77%  60%  

Writing   75%  60%  

Maths   76%  60%  

Combined   62%  60%  

 

Higher standard target 2026:   

%   All   Disadvantaged   

Reading   27%  16%  

Writing   11%  0%  

Maths   24%  16%  
 

All staff are supporting all children, but 

especially our disadvantaged children to 

ensure that they are making accelerated 

progress from individual starting points.   

Children improve on their star reading assessment 

following a four week intervention block on 20 

minutes 4 times a week.   

 

Attendance of disadvantaged children is 95% 

or above in line with their peers and persistent 

absence and lateness is reduced to ensure 

that learning is not missed.    

Attendance and lateness of disadvantaged children 

is tracked rigorously to ensure all children are 

attending school regularly. Non-

attendance/lateness is followed up swiftly and 

support put in place as appropriate.   
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Activity in this academic year   

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above.  

Teaching (for example, CPD, recruitment and retention)   

Budgeted cost: £35000  

 

Activity   Evidence that supports this 

approach   

Challenge 

number(s) 

addressed   

The Early Years Phase leader, KS1 & 

KS2 Phase leads and curriculum lead 

will ensure that all staff receive 

ongoing CPD focussing on quality first 

teaching to ensure all lessons in all 

subjects are carefully planned and 

delivered to meet the needs of all 

children regardless of their starting 

points and enable them to make 

accelerated progress within lessons 

and over time.   

 

 

 

The EEF research has found that 

quality feedback to children can 

accelerate progress by up to 6 months.    

  

The EEF research linked to CPD on 

metacognition indicates that it can 

accelerate progress by 7months.     

1, 2, 3, 4, 5   

Star reading will continue to be 

embedded into the school and new 

staff will receive training. The 

assessments will enable teachers to 

use the information gathered to plan 

and deliver accurate and effective 

intervention and plan for in class 

support.  

 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction. EEF research.   

   

1, 2, 4, 5   
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Little Wandle was successfully 
introduced from September 2021 
with training provided for all staff and 
workshops offered for parents. Since 
then there has been a significant 
change in staff in Reception and 
KS1. This needs to be continued with 
the reading lead being released to 
monitor delivery and impact and all 
new staff are trained to ensure a 
consistent and strong teaching of 
phonics leading to fluent readers. 
The lead will need to be released to 
provide parent workshops for 
Reception and KS1 each term.  

The EEF research found that a 

consistent and high quality phonics 

teaching can accelerate progress by 5 

months.     

1, 2, 3, 4, 5   

Improve reading fluency and 

Comprehension across KS2 

 

Key Stage Two staff will receive 
training in Reciprocal reading 

as a KS2 targeted approach 

EEF research details the importance of 

promoting high quality language to 

support pupils to develop their thinking 

and use of language. 

EEF-KS2-lit-2nd-Recommendations-

poster.pdf 

EEF state: Children in the FFT Literacy 

Reciprocal Reading targeted 

intervention group made the equivalent 

of two additional months’ progress 
(even better for vulnerable groups) in 

both primary outcomes (overall 

reading and reading comprehension), 

on average, compared to the equivalent 

children in the other schools. 

1 

Enhancement of maths 

teaching and curriculum 

planning to embed key approaches, 
including Teach- 

ing for Mastery and CPA and 

to increase % of pupils 

achieving ARE and GDS. 

 

Access Maths Hub/ White 

Rose resources and CPD. 

The DfE non-statutory guidance has 

been produced in conjunction with the 

National Centre for Excellence in the 

Teaching of Mathematics, drawing on 

evidence-based approaches: 

Mathematics guidance: key stages 1 

and 2 

 

The EEF states that, improving the 

quality of maths teaching requires good 

content knowledge but also knowing 

the ways in which pupils learn 

mathematics, the difficulties they 

are likely to encounter and how 

mathematics can be most effectively 

taught. 

This will also include teaching 

strategies to increase pupil attainment 

at GDS. Improving maths in Key Stage 

two and three 

 

   

https://assets.publishing.service.gov.uk/media/6140b7008fa8f503ba3dc8d1/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/media/6140b7008fa8f503ba3dc8d1/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)    

Budgeted cost: £21174 

 

Activity   Evidence that supports this 

approach   

Challenge 

number(s) 

addressed   

CPD for support staff to 

help with delivery of 

Accelerated Reader as 

an intervention, where 

necessary, to ensure 

that all disadvantaged 

children are becoming 

fluent readers.  

Support staff to lead  

2:1 reading programme 

4 times a  

week, reviewed on a 4-

weekly cycle.   

The EEF research has found that 
developing reading comprehension can 
help children make around 6 months 
additional progress.     

   

EEF research shows that one to one 
tuition can accelerate progress by 
5months with small group tuition adding 
4months.   

The EEF States: ‘Teaching assistants 
who provide one to one or small group 

targeted interventions shows a stronger 

positive benefit of between four and six 

additional months on average.’  
 

 

 

 

3,4,5   

CPD for support staff to 

help with delivering an 

adapted curriculum in all 

subjects, and for 

providing interventions 

where necessary, to 

meet the needs of all  

disadvantaged pupils   

  

The EEF States: ‘Teaching assistants 
who provide one to one or small group 

targeted interventions shows a stronger 

positive benefit of between four and six 

additional months on average.’  

4, 5, 6   
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing)   

Budgeted cost: £12000  

 

Activity   Evidence that supports this 

approach   

Challenge 

number(s) 

addressed   

Embedding principles of 
good practice set out in 
the DfE’s guidance on 
working together to 
improve school 
attendance.  

A new attendance 

monitoring program is 

now in place but requires 

ongoing training and 

release time for the 

attendance team  to 

monitor, develop and 

implement procedures. 

The attendance team will 

focus upon the 

improvement of the 

attendance % of PP 

children, including the 

disadvantage caused to 

any child by persistent 

absence.  

A child ending the year at 90% attendance 

means that the child misses on average:   

- One half day every week   

- Nearly four weeks every    

           school year   

- Over one school year in a      

           school career   

Below 90% is classed as ‘persistent’ 
absence.   

The EEF has tested a number of 

interventions designed to improve pupils’ 
out-comes by engaging parents 

in different types of skills development, a 

trial which aimed to prompt greater 

parental engagement through text 

message alerts delivered a small positive 

impact, and at very low cost. Through the 

new system the school sends text 

messages on the first day of absence 

consistently as a first step approach for all 

where no reason is given and then further 

follow-up occurs afterwards.  

2  

https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
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Ensure all children are 

ready to learn including 

regular attendance at 

school, support in class 

to improve self-esteem 

and well-being and 

where necessary   

additional out of class 

intervention.    

 

ELSA training for 

support staff 

Social and emotional learning is 

recognised as potentially accelerating 

progress by around 4 months, 6 months 

progress when social interactions are 

focused on. EEF research identify that 

SEL interventions and whole school 

approaches have an identifiable and 

valuable impact on attitudes to learning 

and social relationships in school.  
Evidence suggests that children from 

disadvantaged backgrounds have, on 

average, weaker SEL skills at all ages 

than their more affluent peers. These skills 

are likely to influence a range of outcomes 

for pupils: lower SEL skills are linked with 

poorer mental health and lower academic 

attainment.     

2, 5, 6   

Parental Support: Family 

support worker to 

support parents with 

early help and organise 

parent coffee mornings 

to support and signpost 

with wider issues such 

as behaviour, SEND etc.  

  

The EEF States: ‘Parents play a crucial 
role in supporting their children’s learning, 
and levels of parental engagement are 

consistently associated with better 

academic outcomes. Evidence suggests 

that effective parental engagement can 

lead to learning gains of +3 months over 

the course of a year’.  

2, 4  

Ensure children have 

access to the wider 

curriculum, including 

quality break and 

lunchtimes, to enhance 

their learning 

experiences.   

2 months accelerated progress has been 

identified by EEF research through sports 

participation.    

 

5, 6   

To ensure provision 
allows disadvantaged 
children to experience a 
full curriculum. This  
could include: money  

for clubs, trips, 

accessories, 

enrichment etc.   

Children in receipt of pupil premium 

access all aspects of the curriculum 

(including extra-curriculum) that will 

develop their cultural capital as they 

progress through the school.   

1,6   

 

Total budgeted cost: £ 68174 
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Part B: Review of the previous academic year   

Outcomes for disadvantaged pupils   

The impact of the funding on our disadvantaged pupils was positive for the academic year 

2024 to 2025.  The Little Wandle phonics scheme was implemented with fidelity and led by a 

teacher had a positive impact on the confidence in the teaching of phonics and reading in Early 

Years and Key Stage 1 and for staff delivering these, both whole class and 1:1 and small group 

interventions. It further impacted positively on the end of year outcomes for our Year 1 cohort 

who had a low starting point of 46% GDS (Year 1 67% - Year 2 retest 99%).  Further new 

reading books were invested in to support enjoyment of reading which children enjoy and they 

also link well to the scheme. Library areas in Key Stage 1 and Key Stage 2 have been 

developed to encourage reading for pleasure. Further investment and training around reading 

has ensured that reading remains at the heart of the school curriculum and children are 

demonstrating a love of books and reading.   

Use of the Accelerated Reading assessments for reading has ensured that children continue 

to be able to independently choose books more accurately matched to their reading ability and 

an additional investment in a wide range of quality books promotes reading across the 

curriculum and the school.  Teachers have a better knowledge and an accurate picture of the 

children’s reading level and use the information to help inform and target teaching and reading 
interventions. Many children have benefited not only from the reading support but also the 

valuable time to work on a one to one/two ratio with an adult, boosting confidence and raising 

self-esteem.    

Our experienced Early Years Lead ensured ongoing support is available for planning and 

provision across the Early Years. KS1 and KS2 continued to be supported by Phase Leads and 

a curriculum lead for 2024 and 2025.  This has enabled the school to deliver training for all staff 

on many different areas including planning, feedback and subject specific sessions as well as 

provide cover for subject leads to work with staff and pupils to develop a broader curriculum. A 

3-year curriculum plan was implemented as well. Collectively, this empowered many staff 

members to plan and effectively deliver staff training. The work has positively impacted on the 

quality of teaching and lesson delivery across the school, and ultimately improved outcomes for 
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children moving to the next stage of their education. This approach will need to be consolidated 

next year to ensure that the wider curriculum is effectively adapted and embedded across the 

school with pupils knowing and remembering more.    

End of Key Stage 2 data for all pupils in reading was 71% (50% disadvantaged pupils /  

74% non-disadvantaged pupils - 24% attainment gap) and maths 71% (50% disadvantaged 

pupils / 74% non-disadvantaged pupils – 24% attainment gap). Both have been positively 

impacted by the investment of funding and time for training but further investment is required in 

reading, writing and maths, as well as attendance to significantly close the gap between 

disadvantaged and non-disadvantaged pupils.    

The 5 week after school activities, which were varied and offered to children across the 

school, continued to be popular with demand remaining high. We have ensured that children in 

receipt of pupil premium funding are encouraged to attend and allocated the club of choice, 

whether provided internally or externally. 

  

Externally provided programmes   

Please include the names of any non-DfE programmes that you used your pupil 

premium (or recovery premium) to fund in the previous academic year.    

Programme   Provider   

      

      

   

Service pupil premium funding (optional)   

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year   

N/A   

The impact of that spending on service pupil premium eligible pupils   

   

   

Further information (optional)   

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, implementation and evaluation, or other 

activity that you are delivering to support disadvantaged pupils, that is not dependent 

on pupil premium or recovery premium funding.    


